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matrix (Jenkins and Healey 2005). The researchers
collected data about what prevented full engagement in
all aspects of research informed teaching. This session
explores the findings, based on a thematic analysis of
comments. Surprisingly, academics mapped activities
more heavily in the student-focused upper quadrants of
activity, particularly the research-based quadrant. The
researchers question whether this is because RBL is easier
to identify in dissertations and final year projects, and
probe in further granular-level analysis of the named
activities. These provide a more ambiguous picture of
RBL and RIT more generally. Academics described
obstacles to RIT as being lack of time, confidence and
know-how, as well as fear, risk and student resistance to
different pedagogic approaches. The paper concludes
with strategies to combat these barriers to RIT.
Developing a shared understanding of RIT in an
applied university
This paper is based on interviews with 30 academics in
five schools at one university. The sample of academics
included research-active and teaching-focused ones,
and those who teach in both applied and theoretical
disciplines. Interview questions explored disciplinary
definitions and traditions of research, pedagogy and
research informed teaching. The purpose of the
research was to ascertain whether there are differences
in understanding of RIT across the research-teaching
‘divide’, and how disciplinary approaches to research
and teaching differ and influence approaches to research
informed teaching. The findings highlight that sciences
and applied disciplines provide more opportunity for
undergraduate students to practise research methods,
but that experiments are often predictable. Creative
disciplines have a strong understanding of students as
producers, value choice and independence, and elicit
unpredictable outcomes. The paper concludes by staking
out the common language, and offering insights into
applied and disciplinary approaches to RIT.
Research based learning (RBL) as
transformative pedagogy
The researcher analysed course documents from four
applied programmes of study in one university using six
research-related goals about the integration of teaching
and research (Verburgh 2013). Two types of documents
were reviewed: a) course descriptors and b) assessment
briefs. These produced a rich picture of variations in
the research-active elements on each course. The data
from the course audit was then compared with student
responses to questions about how they learn on the
new Assessment Experience Questionnaire (Version
4.0). Findings demonstrate that courses which contain
more research-based tasks drive up scores about student
engagement, independent learning, analytical skills and
problem-solving capability. These findings indicate the
potential of RBL to encourage students to become active,
meaning-seeking individuals. The results of this smallscale study provide new evidence of increased student
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intellectual and metacognitive skills developed through
research-based teaching, learning and assessment,
providing fresh direction for future research about the
links between assessment and RIT approaches.
19. Symposium. Interactive session exploring the
controversial question: Why is the Curriculum
White?
Hazel Smith, Amali Lokugomage, Ariane Smart,
Sayeeda Ali, Mira Vogel, Victoria Showunmi and
Teresa McConlogue
The purpose of the session is to:
• Explore what is meant by liberating the curriculum
• Share experiences and practices on developing a more
diverse curriculum
• Provide a platform to have an open discussion on
‘diversity’ in an academic space
• Build on existing strategies to continue the work
currently taking place.
Background
What is Liberating the Curriculum?
At UCL there are institution-wide initiatives that affect
the curriculum, for example, our recent successful Race
Equality Chartermark and Athena Swan submissions.
The Connected Curriculum Liberating the Curriculum
group’s aim is to work closely with UCLU Liberation
Networks and UCL Equalities and Diversity to challenge
Eurocentric and male-dominated curriculum, and find
ways to fairly represent black, queer, disabled and feminist
contributions. Find out more about our work here.
Emerging questions
How does this affect you? As a lecturer, do you want to
represent diverse thinking in your module? Do you want
to hear about others at UCL who have done this? This
workshop, will enable members of the Liberating the
Curriculum group to respond to questions, explain their
work and report on curriculum change at UCL.
20. Connecting research and teaching Comparing the strategies of German, Dutch and
English governments to educate knowledgeable
professionals through higher education
Didi Griffioen, Antonia Scholkmann and Paul
Ashwin
There is a great concern about the employability of highlevel professionals within the 21st Century knowledge
economy. As the Communiqué of the Conference of
European Ministers Responsible for Higher Education
states, the “higher education programmes, including
those based on applied science, to foster innovation”
hold the potential to foster innovation across Europe.
The acquisition of research competences is stressed
as a necessary prerequisite for the current and future
functioning of innovative high level professionals in
Europe (Conference of European Ministers Responsible
for Higher Education, 2009). Furthermore, professional
practices are increasingly complex and knowledge-based,

while societies also expect professionals to be accountable
for their professional choices (Griffioen, 2016). The
connection between research and education is considered
crucial in this perspective (Barnett, 2012; Onderwijsraad,
2014). Whilst the role of research in higher education
has been widely discussed, it has been mainly from the
perspective of the design and implementation principles
for courses (e.g. Healey, 2005), or curricula (Verburgh &
Elen, 2013), to the perceptions of research integration
of students (VisserWijnveen, van der Rijst, & van Driel,
2016), faculty (Schouteden, Verburgh, & Elen, 2014),
and managers (Boerma, Griffioen, & Jong, 2013). While
these perspectives are closest to educational practices,
governmental guidelines and strategies help to structure
the context in which these practices are created. In
addition, despite the general conceptual European
perspective on the function of research in employability
and the function of research (Karseth & Solbrekke, 2016),
it remains unclear how different national governments
in Europe ensure the provision of knowledgeable
professionals that are required for their societies.
In the present paper, we analysed the strategic visions and
steering mechanisms of three European governments–
the Netherlands, Germany and England–in relation to
the role of research in undergraduate higher education.
This is in line with the call to provide more comparative
studies (Teichler 2014). We analysed national policy
documents, which can be interpreted as the respective
governments’ agendas for defining the role of research in
undergraduate higher education. For the Dutch context,
those were the last three of the strategic agenda’s the
Dutch government provides for higher education on
a regular basis (OC&W, 2007, 2011, 2015). For the
German perspective included were recent policy papers
from the German Council of Science and Humanities
on the on the relation between higher education and
the labour market (WR, 2015; WR, 2014); several
papers of the German Rectors’ Conference related to
the labour market (HKR, 2010), Bologna (HKR, 2010),
and instructional reforms (HKR, 2008). Additionally,
older documents were included to clarify strands of the
discussion that led to the current developments (HRK,
2007; WR, 2007; WR, 2006). The English analysis is
based on the recent Green (BIS 2015) and White (BIS
2016a) papers on Higher Education in England, as well
as the technical documents that support these (BIS 2016b,
DfE 2016), as well as the Quality Assurance Agency
(QAA) Quality Code (QAA 2016).
The documents were analysed in a deductive-inductive
procedure, in which a set of pre-set questions was applied
in combination with keyword searches to the material,
and additional categories were retrieved during analysis
– eventually resulting in category refinement. Initial
categories were 1. The envisioned function of higher
education in society; 2. the envisioned aims and goal
of higher education (“What to educate for?”); 3. The
envisioned topics and content of the education (“What

to educate?”); 4. The instructional means advocated to
reach those goals (“How to educate?”) and 5. The role of
research in education.
From a comparative perspective, the results of this
on-going analysis show a trend to highly differentiated
governmental rationales and strategies regarding the
integration of research into higher education. The
preliminary results show differences the national
governments’ view on society, higher education’s role in
relation to employment, definitions of employability, the
role, function and position of research in undergraduate
education and mechanisms advocated to reach the
envisioned role of research. The German perspective,
on the one hand, tends to be normative and inputoriented: the respective documents give ample rationale
why research should be considered an integral part
of undergraduate education, both with respect to
employability and societal implications. The English
documents, on the other hand, show a clear picture of
outcome-oriented rationales, defining what and why
research is desirable in undergraduate education to the
demands of employers and the labour market, more
specifically. The Dutch perspective shows a middle
way in between those two extremes, where societal and
educational visions are formulate normatively, however
they get reconnected with the affordances of the labour
market and the idea of education serving innovation and
economic growth.
As a synthesis the impact of commonalities and
differences on the role of research in higher education
under the three national perspectives will be analysed.
In the presentation implications of these analysis will be
elaborated and discussed.
21. The benefits from staff-student partnerships
in pedagogical and institutional research: an
evaluation research study
Isabel Huet, Hendrik van der Sluis, Steve May
and Steve Woodfield
The benefits of staff-student research partnerships or
collaborations at the individual and institution level are
widely reported (Healey, Flint, & Harrington, 2014;
Little, 2012). The Higher Education Academy report
“Engagement through partnership: students as partners
in learning and teaching in higher education” (HEA,
2014), focuses particularly on the benefits of staffstudent partnerships in the UK for student learning
and teaching enhancement. It reports that partnerships
increase student engagement, sense of belonging to
the academic community, and success in learning, that
student engagement in collaborative work with staff is
key to their learning gains and achievements and that
for this reason it has been reinforced and promoted in
many institutions worldwide. However, the evidence
is frequently taken from “case-studies or anecdotal
reports that students like it” [2:60]. The impact of
these partnerships in terms of learning gains has not
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